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Cricket Smart

Teacher Resource
THE MAKING OF THE MODERN WORLD
Australia – Movement Of Peoples (1750-1901)
and Making A Nation (1750-1918)
The Australian continent has been home to Aboriginal and
Torres Strait Islander peoples and their diverse cultures for
tens of thousands of years. Since British arrival on the First
Fleet in 1788, many people have migrated to Australia from
many other origin countries across the globe. In this unit,
students will cover two important electives, namely ‘Making
a Better World: Movement of Peoples (1750-1901)’ and
‘Australia and Asia – Making a Nation (1750-1918)’.
Students will consider the movement of peoples in convict
transportation as a result of the Industrial Revolution. They
will analyse these journeys and experiences with particular
focus on the women convicts of the Second Fleet. Students
will also examine colonial expansion in Australia and the
effects of the contact – both intended and unintended

– between European colonists in Australia and the First
Australians, on the path to Federation in 1901 and beyond.
This unit provides the opportunity to consider this critical
Australian history in the making of the modern world we know
today through the lens of a team of Aboriginal cricket players
who played in one of the earliest Boxing Day cricket matches
in 1866, many of whom went on to play in the subsequent
cricket tour of England in 1868.
These important, yet largely under-acknowledged, sporting
events are set in a critical period for the making of the
modern world and hence provide an exciting opportunity to
understand and examine Australia’s post-colonial history and
reflect upon its implications for nation building.

Teacher Resource
Year Level 9
Learning Area History

THE MAKING OF THE MODERN WORLD
Australia – Movement Of Peoples (1750-1901) and
Making A Nation (1750-1918)
Warning:
This unit may contain the names and images of Aboriginal and Torres Strait Islander people now deceased.
This unit also contains links to sites that may use images of Aboriginal and Islander people now deceased.

Approaching Aboriginal and Torres Strait Islander
History from a Strength-Based Perspective
Throughout the history of our nation, historians, government officials, and everyday
citizens have frequently framed Aboriginal and Torres Strait Islander peoples as deficient,
downtrodden, and disempowered. This has largely been made possible because of a
general and pervasive deficit discourse around our Indigenous people, largely informed by
the tumultuous, often violent, and tragic history of relationships between non-Indigenous
Australians and Aboriginal and Torres Strait Islander peoples in our nation’s (post) colonial
period. While more recent decades have seen the physical violence ease, mainstream
Australian media and historical accounts continue to privilege, and perpetuate, stories about
Aboriginal and Torres Strait Islander peoples that either present them in a desperate struggle
to reclaim their lost cultures, or as being helplessly trapped in, or running away from, some
kind of familial or societal dysfunction.
These dominant and problematic representations shape the ways in which Aboriginal and
Torres Strait Islander people are regarded today. Rather than focusing on the incredible
strengths, resilience and contributions of Aboriginal and Torres Strait Islander Australians,
deficit discourse often indirectly ‘trains’ us to see only weakness. Where there is the
valuable opportunity to praise the continued relevance and significance of local knowledges,
deficit discourse can socialise us into believing that Aboriginal and Torres Strait Islander
perspectives can only offer outdated, ancient solutions that would not help with our modernday challenges and complexities.
Deficit discourse becomes particularly problematic when it comes to the education of
our children. This unit is important because it acknowledges and builds its resources,
approaches, and activities on the strengths of Aboriginal and Torres Strait Islander peoples,
their histories, and their communities’ past and present contributions to the Australian nation and specifically to that most hallowed of Australian games, cricket. Students are encouraged
to challenge their own perceptions of what it means to be an Aboriginal and Torres Strait
Islander person by using the triumphs of early Aboriginal cricketers (in the face of appalling
and rampant injustice) to create a fresh narrative around the strengths and successes of
Australia’s First Peoples. In this way, tales of sporting heroism and success in the face of
great challenges, so integral to the make-up of Australian history, are finally given back
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their Aboriginal characters – characters who have always been there, but whom a legacy of
dispossession and oppression often shunned to the back of the stage.
The way we understand our past helps to shape our future. Examining the Aboriginal cricket
legacy through a positive, strengths-based lens helps students to recognise and celebrate
new and broader stories of both Indigenous people and the sport of cricket – ones where
people such as Johnny Mullagh and Faith Thomas are remembered just the same as Donald
Bradman and Betty Wilson – as heroes.
By Benjamin Wilson

National Centre for Indigenous Studies
Australian National University, 2016

Resource Descriptor
Australia is the traditional lands of Aboriginal and Torres Strait Islander peoples. Since British
settlers arrived on the First Fleet in 1788, many people have migrated to Australia. In this
unit, students will cover two important electives, namely ‘Making a Better World: Movement of
Peoples (1750-1901)’ and ‘Australia and Asia – Making a Nation (1750-1918)’. Students will
consider the movement of peoples in convict transportation and as a result of the Industrial
Revolution, which saw rapid and distinct changes in the ways people lived, worked and
viewed the world. Students will analyse these journeys and experiences with a particular
focus on the convict women of the Second Fleet. Students will also examine colonial
expansion in Australia, which saw the imposition and expansion of European governance
structures and systems. Students will analyse the effects of this contact – both intended and
unintended – between European colonists in Australia and the First Australians on the path to
Federation in 1901 and beyond.
This unit provides the opportunity to consider this critical period of Australian history in
the making of the modern world through the lens of an important case study focused on
notable cricket events of the 1860s, and the significant stories and contributions of Aboriginal
people involved in these events. In this way, students will explore the impacts of European
colonisation through the personal stories and experiences of Aboriginal cricketers who played
in these events, and will develop a stronger appreciation for the strengths and resilience of
Aboriginal and Torres Strait Islander peoples and cultures.
Did you know one of Australia’s earliest Boxing Day cricket matches in 1866 – 150 years
ago – was played by an all-Aboriginal team? The Aboriginal team was coached by Australian
sportsman and the pioneer of Australian rules football, Tom Wills, and played against the
Melbourne Cricket Club (MCC) at the Melbourne Cricket Ground (MCG) to a crowd of more
than 8,000 spectators.
And did you also know that Australia’s first international cricket tour was by an all-Aboriginal
team to England in 1868? Many of the Aboriginal players in the 1866 Boxing Day team went
on the momentous tour of 1868, which occurred nine years before the Australian XI team
travelled to England for the first official representative test match on British soil. In terms of
international sporting events, only three cricket teams had travelled abroad prior, all were
English: to the United States, Canada and to Australia when the British team played in
1861-62 and 1863-64.
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One of the earliest Boxing Day matches of 1866 and subsequent Aboriginal team tour
of England in 1868 are important, yet largely under-acknowledged, events in Australia’s
post-colonial history, which provide valuable opportunities to appreciate the importance of
Aboriginal and Torres Strait Islander histories, culture and contributions to nation-building in
Australia. These sporting events of the late 1860s also provide an opportunity to understand
and examine the influence of the Industrial Revolution on Australia’s settlement history and
reflect on the implications of this period for nation building.
In this unit, students will explore the movement of peoples to Australia from 1788 and the
subsequent period of colonial extension in the 1800s as European pastoralists moved out
of the cities and into rural areas. This movement caused an expansion of their self-imposed
control of land, typically exemplified in the Western Victoria regions where many Aboriginal
people were employed or forced to work on stations and first encountered European
pastoral methods and pastimes, such as cricket. Students will also investigate the population
explosion of this period as new migrants began flocking to Australia from Europe, America
and China, motivated by the search for a new beginning; perhaps in the hope of finding
gold in the 1850s or the chance to gain independence as a farmer when the Free Selection
Act was passed in the Victorian parliament in 1860. With this extension of settlement came
increased contact and conflict between new settlers and Aboriginal and Torres Strait Islander
peoples. The diverse effects of this contact will be studied here, and analysed from a fresh
and strength-based perspective.
Students will focus their research on the Aboriginal men who played in the Aboriginal cricket
match of Boxing Day 1866 and the subsequent Aboriginal cricket tour to England in 1868.
The 1868 touring team consisted of 13 Aboriginal players, who – like many Aboriginal people
of the time – had fallen in love with the game of cricket, and joined in when they encountered
it played by settlers on pastoral stations from the 1850s. Cricket is a unifying game and here
it played a role in breaking down some of the barriers, such as racism and mistrust – if only
on the field – that existed between European colonists and the First Australians in the 1860s.
Borne out of the successful 1866 Boxing Day test match and a subsequent Eastern
Australian tour, the tour to England in 1868 was captained by professional English cricketer
Charles Lawrence. Lawrence and the Aboriginal team journeyed three months by sea to
complete a gruelling schedule of 47 matches from May to October. It is the longest tour to
England of all time.
No eleven has in one season ever played so many matches…so successfully
– never playing fewer than two matches in each week, and frequently three,
bearing an amount of fatigue that now seems incredible…

Sporting Life, 28 October 1868 in Colin Tatz, Aborigines in Sport, p. 26
Link: http://www.australia.gov.au/about-australia/australian-story/indigenous-cricketers

The Aboriginal team went on to demonstrate great sportsmanship and achieve extraordinary
results, winning 14, losing 14 and drawing 19 of their 47 matches. In addition to completing
the physically-demanding tour schedule, the players demonstrated their traditional skills
with extra on-field performances in traditional dress of lyre bird feathers and possum skins.
Players won over the spectators as they performed mock battles with spears and boomerang
throwing, and also demonstrated their expertise at stockman skills, such as whip cracking.
Students will examine the history from different perspectives by reflecting on individual
people’s stories and also analyse the impact of European colonisation on these Aboriginal
cricketers. For example, two of the most skilful players on tour were all-rounder Unaarrimin
(also known as Johnny Mullagh) and fast-bowler Jarrawuk or Murrumgunarrimin (also known
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as Twopenny). Mullagh scored 1698 runs, bowled 1877 overs (831 of which were maidens
– no runs scored), and took 245 wickets on tour. He was one of the only players to continue
to play cricket upon his return, representing Victoria in 1879 and playing regularly with the
Harrow Club until 1890 (he died in 1891 at 50 years of age). Twopenny was considered
a “fearsome fast bowler” on tour and is generally acknowledged as the first Aboriginal
Australian to play first-class cricket. Bripumyarrumin (also known as King Cole) was arguably
the team’s most proficient fielder. Tragically, King Cole contracted a fatal case of tuberculosis
and died while on tour on 24 June, 1868.
Off the cricket field, what were the other impacts on these Aboriginal cricketers? How did
it affect them and their families? What strengths and resilience did these players and their
families show in the face of these impacts?
The Aboriginal cricket match of Boxing Day 1866, and the subsequent tour of England in
1868, shine a spotlight on Australia’s earliest Aboriginal cricketing legends who overcame
significant challenges on tour (such as the long and arduous travel by boat, exposure to
European illness, and racist treatment from certain spectators, cricket competitors and
sporting officials), to triumph on the field and demonstrate fine sportsmanship. Their crucial
role in contributing to the sport of cricket and cementing the game in our national fabric
deserves closer study and recognition.
Students will also analyse the protectionist policies of the day. From the strong
contributions of Aboriginal players as early as the 1860s, these early cricket events had
great potential to encourage more Aboriginal and Torres Strait Islander players to pursue
their interest in the sport. However, as the For the Love of the Game report finds,
Protectionist policies during the early days of Federation which encouraged racial
segregation, state control and subjugation of Aboriginal people across Australia,
prevented them from fully engaging in the game and destroyed the opportunity for
many Indigenous players to flourish.
(Fogarty, B; Dodson, M; Walsh, C., 2015, For the Love of the Game, Indigenous Cricket
report, National Centre for Indigenous Studies, Australian National University, Canberra)

And finally, this unit will invite students to analyse whether this tour was a missed opportunity
for acknowledging the importance of Aboriginal and Torres Strait Islander identities, cultures
and contributions and helping to build a cohesive nation proudly shaped by these identities,
cultures and contributions. By reflecting on our history, we can evaluate what lessons we
have learnt, and can learn, to help to shape a better future.
View the supporting resources for this unit of work at
community/cricket.com.au/schools/ cricket-smart

First Australian team to tour England, 1868, L-R: King Cole,
Jim Jallachmurrimin, Tarboe [or Tiger] (standing), Peter, T
W Wills – Capt (standing), Red Cap, Harry Rose [Mosquito],
Mullagh (standing), Bullocky, Cuzens, Dick-a-Dick (standing).
Absent are: Sundown Ballrinjarrimin, Twopenny and Charley
Dumas. Courtesy of MCC. Source: Australian government.
(For the Love of the Game, p.33)
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Unit Objectives
In completing this unit, students will be expected to achieve the following.

Making a Better World: Movement of Peoples (1750–1901) (ACDSEH018)
(i)

Understand the influence of the Industrial Revolution on the movement of peoples
throughout the world, with a focus on convict transportation (ACDSEH018)
• map the movement of peoples in the transatlantic slave trade or in convict
transportation to Australia
• analyse the role of the Industrial Revolution in creating a growing need for labour and
transportation

(ii) Examine the experience of convicts and free settlers upon departure, their
journey abroad, and their reactions on arrival, including the Australian experience
(ACDSEH083)
• investigate sources that record the reactions of new arrivals to other countries in this
period (for example, responses to the natural environment and climate)
(iii) Examine changes in the way of life of a group(s) of people who moved to Australia
in this period, such as free settlers on the frontier in Australia (ACDSEH084)
• investigate the experiences of a specific group of arrivals to Australia (for example,
convicts in Sydney, Hobart, Brisbane; or free settlers in Melbourne, Adelaide, Perth or
Darwin)
• describe the impact of this group on the Aboriginal and Torres Strait Islander peoples of
the region
(iv) Examine the short and long-term impacts of the movement of peoples during this
period (ACDSEH085)
• investigate the experiences of a specific group of arrivals to Australia (for example,
convicts in Sydney, Hobart, Brisbane; or free settlers in Melbourne, Adelaide, Perth or
Darwin)
• describe the impacts of this group, and of colonisation more widely, on the Aboriginal
and Torres Strait Islander peoples of the region
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Australia: Making a Nation (1750-1918)
(i)

Understand the extension of settlement, including the effects of contact (intended
and unintended) between European settlers in Australia and Aboriginal and Torres
Strait Islander peoples. (ACDSEH020)
• explain the effects of contact (for example, the massacres of Aboriginal and Torres
Strait Islander people; their killing of sheep; the spread of European diseases; and
colonial laws such as the protectionist policies)
• based on critical research and reflection, attempt to categorise these effects as either
intended or unintended

Consider this Period of Nation-Building History through the Lens
of the Cricket Events of the 1860s:
• examine the effects of contact between early colonists and the First Australians through
the lens of the story of the Aboriginal cricket events of 1866 and 1868
• explore individual narratives and reflect on this history from different perspectives
• investigate the challenges faced by the Aboriginal players and analyse their triumphs and
legacy to Australian society
• consider the modern-day implications of this tour of 1868 – evaluate whether it was a
missed opportunity for building a cohesive nation?
• reflect on the lessons we have learnt from the treatment of the Aboriginal cricket team,
both on and off the field, as well as their families, or can learn, to help to shape a better
future
• analyse the impact of European colonisation on the First Australians with a particular
focus on the Aboriginal players of the 1866 and 1868 cricket events.

1867, English, Art work edition: The Aboriginal cricket match on the M.C.C.
ground [Melbourne, 1867 Samuel Calvert Source: Libraries Australia. Held in
National Library of Australia, Trove Collection. (For the Love of the Game, p.32)
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Major Assessment – Overview
The assessment tasks are fresh and exciting opportunities for students to learn about the
Movement of Peoples and Making a Nation, using the fascinating stories and experiences
from the people associated with the 1866 and 1868 cricket events.
There is one assessment task offered for the Making a Nation unit and the option of two
assessment items for the Movement of Peoples unit.

A. Major Assessment – Making a Nation
Aboriginal Contributions to the Cricket Events of 1866 and 1868
– a Missed Opportunity?
This assessment is a fresh and exciting opportunity for students to learn about the Movement
of Peoples and the Making of a Nation, using the interesting and important stories and
experiences of the Aboriginal cricketers of the 1866 and 1868 events.
Students produce a research report, newspaper article or podcast to investigate the
assessment task questions.
• Evaluate to what extent the Aboriginal team on the tour of England in 1868 is deserving
of national praise and recognition for their efforts and triumphs in completing the tour
despite the challenges they faced.
• And evaluate to what extent colonial/mainstream Australia’s response to this tour was
a missed opportunity to contribute to building a cohesive nation. What have we learnt, or
can we learn, from the past to inform our future?
• Consider the specific challenges these players resiliently faced on their tour (exposure
to European illness, sea sickness, physically gruelling schedule, racism, question of
financial incentive, regarded as an oddity due to Darwin’s On the Origin of the Species,
etc.) and the general challenges they experienced as a people in Australia (protectionist
policies, racism, conflict with settlers, loss of culture, land and freedom).
The final pages of the student workbook contain an Extent Barometer with Perspectives
thinking tool/graphic organiser to analyse and evaluate the challenges the Aboriginal players
resiliently faced to complete the tour of England so successfully in 1868.
Students also use this thinking tool to justify what kinds of ideas, issues or events helped
to facilitate, or represent an obstacle towards tackling these challenges. From their findings,
students will evaluate to what extent colonial/mainstream Australia’s response to the
tour was a missed opportunity to contribute to building a cohesive nation which proudly
acknowledges Aboriginal and Torres Strait Islander histories, cultures and contributions, and
how we can reflect on lessons from our past to positively shape our future.
As students complete the various tasks in this workbook, they will grasp a stronger
understanding of the 1866 and 1868 cricket events and the tumultuous environment of
Australia at that time and be able to tackle the major assessment more confidently, using
the suggested critical thinking tools to organise their extensive research around a range
of different sources, knowledges and perspectives, including Aboriginal and Torres Strait
Islander perspectives.
For examples of different types of assessment, see
http://www.acara.edu.au/curriculum/worksamples/Year_9_History_Portfolio_Above.pdf
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B. Major Assessment – Movement of Peoples
Option A: Case Study of a Person in the Transportation Era –
an Unexpected Opportunity?
After investigating the life of Tom Wills (the coach of the Aboriginal cricket teams of the 1866
and 1868 matches), students choose another person who moved to Australia during the
transportation era (1788–1868). It could be someone directly connected to the transportation
era, such as a marine from the First Fleet, a female convict from the Second Fleet or a
government official during this period. Alternatively, it could be a free settler.
Students address the following assessment tasks.
A. Describe the experiences of their chosen person in their country upon departure, with
special reference to the living conditions at the time. Also describe their experiences on
the journey to Australia and their reaction upon arrival in Australia (such as the climate,
natural environment and the settlement conditions).
B. Describe and compare your subject’s new life in Australia with that of Britain. What work
did they do, what new conditions did they experience in the settlement, did they remain in
Australia, did they have a family? In particular, describe any known or potential contact
with local Aboriginal and Torres Strait Islander peoples. Also consider the impact of
contact from the perspective of an Aboriginal or Torres Strait Islander person.
C. After students have completed their investigations and analysis, they explain some of
the challenges and benefits of moving to Australia at the time, and justify whether or
not they think the challenges outweighed the benefits.

THINKING TOOL: Decision-making Matrix
Option B: Impacts of European Colonisation on an Aboriginal Cricketer
who Participated in the Notable 1866 and 1868 Matches
Students select an Aboriginal player involved in the 1866 and 1868 cricket events for an indepth investigation. Students may choose to complete a research report, newspaper article
or podcast to address the following assessment tasks.
A. Research, and critically reflect on the impacts of European colonisation on your
chosen Aboriginal cricketer. This should include impacts on your cricketer’s everyday
life, culture, travels/ movements and impacts, if any, on their family.
B. Analyse the impact of this European settlement. This should include perspectives,
such as Aboriginal and Torres Strait Islander peoples, as well as the environment.
C. After they have completed their investigations and analysis, students assess the
overall impacts, positive or otherwise, of this European contact. What have you learnt
about the resilience and important contributions of your chosen Aboriginal cricket
player, despite such impacts?

THINKING TOOL: PCQ Extension
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Alignment to the Australian Curriculum
Australian Curriculum Content Descriptions
History – Knowledge and Understanding

Making a Better World: Movement of Peoples (1750 – 1901) / ACDSEH018
ACDSEH018: Understand the influence of the Industrial Revolution on the movement of
peoples throughout the world, focusing on convict transportation.
• map the movement of peoples in the transatlantic slave trade or in convict transportation
to Australia
• analyse the role of the Industrial Revolution in creating a growing need for labour and
transportation
ACDSEH083: Examine the experience of slaves, convicts and free settlers upon departure,
their journey abroad, and their reactions on arrival, including Aboriginal and Torres Strait
Islander Australian experiences.
• investigate sources that record the reactions of new arrivals to other countries in this
period (for example, responses to the natural environment and climate)
ACDSEH084: Examine changes in the way of life of a group(s) of people who moved to
Australia in this period, such as free settlers on the frontier in Australia.
• investigate the experiences of a specific group of arrivals to Australia (for example,
convicts in Sydney, Hobart, Brisbane; or free settlers in Melbourne, Adelaide, Perth or
Darwin)
• describe the impacts of this group on the Aboriginal and Torres Strait Islander peoples of
the region
ACDSEH085: Examine the short and long-term impacts of the movement of peoples during
this period
• evaluate the effects of the movement of peoples on Aboriginal and Torres Strait Islander
and immigrant populations

Australia: Making a Nation (1750-1918)
ACDSEH020: Understand the expansion of colonisation, including the effects of contact
(intended and unintended effects) between European colonists in Australia and Aboriginal
and Torres Strait Islander peoples.
• explain the effects of contact (for example, the massacres of Aboriginal and Torres Strait
Islander people; their killing of sheep; the spread of European diseases; and colonial
laws such as the protection policies)
• based on critical research and reflection, attempt to categorise these effects as either
intended or unintended
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Historical Skills
ACHHS164: Use chronological sequencing to demonstrate the relationship between events
and developments in different periods and places
ACHHS165: Use historical terms and concepts
ACHHS166: Identify and select different kinds of questions about the past to inform historical
inquiry
ACHHS167: Evaluate and enhance these questions
ACHHS168: Identify and locate relevant sources, using ICT and other methods
ACHHS169: Identify the origin, purpose and context of primary and secondary sources
ACHHS170: Process and synthesise information from a range of sources for use as evidence
in an historical argument
ACHHS171: Evaluate the reliability and usefulness of primary and secondary sources
ACHHS172: Identify and analyse the perspectives of people from the past
ACHHS173: Identify and analyse different historical interpretations (including their own)
ACHHS174: Develop texts, particularly descriptions and discussions that use evidence from
a range of sources that are referenced
ACHHS175: Select and use a range of communication forms (oral, graphic, written) and
digital technologies

General Capabilities
Literacy
Numeracy
Information and communication technology (ICT) capability
Critical and creative thinking
Personal and social capability
Ethical understanding
Intercultural understanding

Cross-curriculum priorities
Aboriginal and Torres Strait Islander Histories and Cultures
Asia and Australia’s Engagement with Asia
Sustainability
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Introductory Activities (1-3): The First Arrival of Europeans
As you will see in the accompanying Student Resource, the three introductory activities
enable students to better grasp the number of people involved in the First Fleet, the main
reasons for transportation (Industrial Revolution) and the experiences of the women convicts
of the Second Fleet. This will give students an understanding of the initial transportation
years.
In Activity 3, students will readily discover that up to 1804, convict women lived as the male
convicts, labouring or in domestic service. After 1804, most convict women were sent to the
Parramatta Female Factory or were assigned to domestic work.

Activity 4: Push and Pull Factors Influencing
Migration and the Extension of Settlement
It is important for students to grasp the concept of ‘push and pull’ factors, which motivate
people to leave their home countries. In the movement of peoples, and the making of a
nation on the path to federation and beyond, many push and pull factors influenced the flow
of people to Australia and the extension of colonisation into rural areas. This mass influx of
new colonists and the subsequent movement of people inland placed pressures on the First
Australians and often resulted in conflict.

TASK 1: Significant Events in the Making of a Nation from 1788 to 1901
THINKING TOOL: Timeline
Students first create a timeline to better understand the significant events of this period. In
this task, students work in groups to create a timeline for display in the classroom.
Provide students with resources that summarise this period in history. Ensure they are given
the opportunity to engage with a range of resources and perspectives around events within
this historical period, including Aboriginal and Torres Strait Islander perspectives.
• Provide students with resources that summarise Australia’s nation-building history from
1788 to 1901.
• Provide students with a printed copy of the history of the Aboriginal cricket team of 1868,
such as the history as summarised on the National Museum of Australia’s website. This
highlights key events that influenced Aboriginal people’s experiences of cricket such
as the first Boxing Day match in 1866 involving an Aboriginal team, the introduction
of protection policies, etc. (http://www.nma.gov.au/online_features/defining_moments/
featured/aboriginal_cricket_team).
• Split the class into groups of four students maximum.
• Students are to critically discuss the many resources they have consulted for researching
this period in history.
• In groups, they use the resources to build the timeline.
• In groups, the students add dates to the large classroom timeline on display, taking turns,
group by group.
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See some of the events suggested below.
• Students may wish to note cricket-related events on one side of the timeline and general
history on the other side. This helps students to understand the social and political
challenges the Aboriginal players resiliently faced as they completed the tour of 1868.
• Students must record the sources they use for this activity for use later in this workbook.

Some Major Events in the Movement of Peoples and the Making of a Nation
• 1788 First Fleet arrives in Australia; Frontier Wars commence
• 1790-1802 Pemulwuy leads Aboriginal resistance in Sydney area
• 1816 Macquarie sends military to crush resistance by the Darug people
• 1824 Aboriginal resistance is crushed on Bathurst Plains in NSW
• From 1830s Growth of rural pastoralists (sheep and cattle stations in rural Victoria)
• 1838 Myall Creek massacre
• 1851 Gold Rush begins
• 1859 On the Origin of the Species by Charles Darwin is published
• 1860 Free Selection Act is passed
• 1866 One of the earliest Boxing Day matches is held – played by an all-Aboriginal
cricket team
• 1868 End of transportation era (last convicts arrive in Western Australia)
• 1868 Aboriginal cricket team tours England. Departs February, arrives May and tours
May to October
• 1869 Aboriginal Protection Act enacted by the colony of Victoria (one of the sub-effects is
that it prevents Aboriginal players travelling outside their community to cricket matches)
• 1901 Federation
• 1901 Parliament of Australia passes Immigration Restriction Act

TASK 2: General Reasons for Migration to Australia and
the Extension of Settlement across Australia in the 1800s
THINKING TOOL: T-Chart
Use separate T-Chart thinking tools to identify/describe the many push and pull factors for
(i) migration to Australia and (ii) expansion of colonisation across Australia in the 1800s (see
Table 3 as an example). As your students populate their T-Charts with their ideas, encourage
them to consider the many push and pull factors from the different perspectives of people
who journeyed here, such as convicts and free settlers, and from the perspectives of the First
Australians as colonisation extended inland. Encourage students to engage with primary
resources, and to draw on direct quotes, when considering the perspectives of others.
• Students will explore the reasons why convicts and colonists journeyed from Britain
to Australia. Reasons will include factors such as the Industrial Revolution (in Britain
causing overcrowding in cities, unemployment, rising taxes and dire working conditions,
overcrowding of jails), agrarian development, the search for employment, the promise of
finding gold, and the desire to start life afresh.
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• Students may also explore why so many colonists moved from the major towns (e.g.,
Melbourne and Sydney) to the rural areas. Encourage students to analyse what
motivated colonists to develop rural communities as well as the large pastoral sheep and
cattle stations where many Aboriginal people were employed and from which the cricket
team of 1866 and 1868 was ultimately drawn.
• Provide a selection of stimuli for students to peruse in order to promote critical
thinking. You may consider sources listed in the Resources section at the end of this
unit. These may include the internet, newspaper articles, biographies, and text books
with paragraphs. Ensure that students engage with a range of different sources and
perspectives, including Aboriginal and Torres Strait Islander perspectives.
• The examples below are simply suggestions. Please add others based on your
knowledge and research.
TABLE 3: General reasons for migration and settlement expansion across Australia in the 1800s
PUSH
Search for employment

Discovery of gold

Need for beef

Cheap land

Expanding population in Victoria and NSW in 1850s
from gold rush

Land grants

Need for jobs

Jobs available on stations and in rural towns

Irish Potato Famine of 1840s – looking for alternative
settlement

Desire of many migrants to move away from
authorities in cities, especially Irish Catholics who
resented the British Protestant ruling class

International trade
Need for wool in England
Freed convicts looking for work

Steam ships on the Murray River encouraging
exports and enabling trade and travel inland
Unsuccessful miners looking for jobs

Other

14
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Activity 5: Major Reasons for Migration to Australia
and the Extension of Settlement across Australia
THINKING TOOL: T-Chart
Using the lists created in the T-Charts in Task 2, invite students to rank what they think
are the top five reasons colonists and convicts migrated to Australia, and also the top five
reasons colonists and freed convicts explored and moved inland. Number 1 on your students’
separate lists will represent the major reasons for migration and this colonial expansion.

Activity 6: The Intended and Unintended Effects
of the Extension of Settlement
THINKING TOOL: T-Chart
• As students work through Activities 1-6, they will begin to see how the movement of
peoples and the subsequent extension of colonisation resulted in increased contact
and conflict between European colonists and the First Australians. As ‘white’ settlement
extended across Australia in the 19th century, there were more than 20,000 deaths
from conflicts alone, 18,000 of which were Aboriginal and Torres Strait Islander people
(Source: Darlington, R. 2012, History Alive 9: For the Australian Curriculum, Jacaranda
Plus, 135).
• Invite students to evaluate the effects of contact between European colonists and
Aboriginal and Torres Strait Islander people.
• Drawing on critical research and reflection, students will use a T-Chart to analyse, and
attempt to justify, whether they think these impacts were intended or unintended. Some
of the effects are suggested in the table below.
TABLE 4: Effects of the contact between European settlers in Australia
and Aboriginal and Torres Strait Islander people
INTENDED

UNINTENDED

Settlers’ ownership of land – legal tenure

Restricting free movement for Aboriginal people; lack of
awareness and/or acknowledgement of sacred Aboriginal sites

Forming stations for sheep and cattle

Challenges to the continuation of cultural practices

Clear land for grazing and crop use

Destroying flora and fauna; toxifying waterways

Population expansion

New settlers explored and moved inland, claimed land that
belonged to Aboriginal people
Violent conflict between Aboriginal people and European
colonists

Gold mining

Aboriginal people suffered disease and illness brought by new
settlers from Europe and other countries

Protection policies

Changed Aboriginal people’s lifestyle and restricted and
controlled their free movement

Violence, including massacres
Other
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Activity 7: Generating Insightful Questions
Generate a list of questions to be asked concerning the intended and unintended effects of
contact between European colonists and Aboriginal and Torres Strait Islander peoples. See
your data from Activity 6.
• Organise your class into groups of three or four students.
• Each group has an A3 sheet of paper with one scribe.
• On your command, after one example that you have modelled, each team begins to talk
and write down as many questions and sub-questions as possible.
• You then ask for three main ideas from the various groups and collate a list of 30-40
questions on the board. Make and invite observations on these questions.

Examples of Questions that Students may Generate from the Information
Gathered in Activity 6
• How did colonialialists’ take control of land from Aboriginal and Torres Strait Islander
peoples? And how did the settlers’ policies of forced separation from families and
communities impact on Aboriginal and Torres Strait Islander people’s lives, such as by
restricting their free movement?
• How did population explosion have the unintended effect of impacting on Aboriginal
people’s diet?
• Why were Aboriginal men and women such sought-after workers on pastoral stations?
What unique skills and knowledge did Aboriginal people offer pastoral owners?
How did these people demonstrate resilience to face challenges such as the issue of
‘stolen wages’?

Activity 8: Determine the Core Question from Activity 7
THINKING TOOL: Elimination Draw
• Ask students to form groups of three to four.
• Invite each group to select eight questions from your collated list on the board.
• Students place these questions into the Elimination Draw thinking tool/graphic organiser
and work through the list to determine the question they would most like to have
answered or responded to.
• Then ask each group to display their question and encourage the class to discuss.
Support class discussions by encouraging students to base their discussions on a range
of relevant research sources and perspectives, including Aboriginal and Torres Strait
Islander perspectives.
View the Elimination Draw cognitive tool at https://www.youtube.com/watch?v=NWZLVm9idcs
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Activity 9: A Case Study of the 1860’s Aboriginal Cricketers
THINKING TOOL: T-Chart
• Invite students to summarise the story of the Aboriginal cricket tour of England in 1868
and analyse the significance of the Aboriginal players’ achievements and sportsmanship.
• Provide students with printed copies of the four secondary sources below. Or find your
own sources. Ensure that sources come from a range of different perspectives, including
Aboriginal and Torres Strait Islander perspectives.
• Next, invite students to use a simple T-Chart to create a dot point list of ‘Challenges and
Triumphs’ that the Aboriginal players experienced. Students are encouraged to list any
observations and questions that will help them examine this story and its contribution to
the making of a nation in more depth as they work through this unit.
• This simple T-Chart thinking tool/graphic organiser is an immediate activity and ‘hook’ to
engage students in the unit from the start. See the T-Chart suggestions below.
• The activity is unlikely to produce a great number of responses as the information
provided in the sources below offers a short summary of the tour, but that’s ok. This
activity will serve as a ‘Before’ sample. Then, towards the end of the unit, students will
repeat this activity (see Task 17, page 30) using the T-Chart again. Because of all the
teaching and learning that will have taken place, the response this time, ‘After’, will be far
more substantial and will more likely achieve the unit objectives (see p.6).

SECONDARY SOURCE 1:
Website text, National Museum of Australia
http://www.nma.gov.au/online_features/defining_moments/featured/aboriginal_cricket_team
The first Australian cricket team to travel overseas was an Aboriginal team, made up
of stockmen who had learned the game on Victorian cattle stations. The team travelled
to England in 1868 for a series of matches against county teams, 10 years before the
Australian XI team travelled to England for the first official representative test match on
British soil.
In May 1868, the first Australian cricket team arrived in England for a series of matches.
The team consisted of 13 Aboriginal men from the Western District of Victoria. The
Jardwadjali, Gunditjmara and Wotjobaluk men were coached and captained by an
ex all-England cricketer, Charles Lawrence. The team played 47 matches against
intermediate-level English amateur teams between May and October 1868. The tour
made headlines in England and Australia and continues to be a significant moment in
acknowledging and understanding Australia’s cricketing history, intercultural relations,
and national identity.
Read more at this link:
http://www.nma.gov.au/online_features/defining_moments/featured/aboriginal_cricket_team
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SECONDARY SOURCE 2:
Newspaper article, BBC News Magazine (online), 9 July 2013
http://www.bbc.com/news/magazine-23225434
No expense will have been spared preparing Australia’s and England’s cricketers for
the first Ashes Test on Wednesday - from training and physiotherapy, to a good dinner
and a luxurious bed. It was very different for the first Australian team to visit the UK.
As Michael Clarke and his Australian side finalise their preparations for the 2013
Ashes, Cricket Australia will leave no stone unturned in its quest to regain the urn.
The Australian side arrived in the UK some seven weeks before the start of the first
Test at Trent Bridge. Throughout its stay, the squad will adhere to a finely tuned
schedule ensuring players start each match at the peak of fitness - and recover
quickly afterwards.
But for the first Australian side to tour the UK, conditions were markedly different.
In 1868, English ex-pat and former first class cricketer Charles Lawrence brought
a team of 13 Victoria-based Aboriginal players to the UK, intent on capitalising on
public curiosity regarding “exotic races” following the publication of Charles Darwin’s
On the Origin of Species in 1859.
The tour faced strong opposition from the Central Board for the Protection of
Aborigines in Victoria, which feared that the Aboriginal players would struggle to
survive the dismal English weather – it turned out to be a good summer, though the
tour continued until October.
Read more at this link: http://www.bbc.com/news/magazine-23225434)

SECONDARY SOURCE 3:
Book: Cricket Walkabout: The Aboriginal Cricketers of the 1860s (2005),
Chapter 9: ‘Brighter Cricket’, page 65
It could be said that the Aborigines were the greatest exponents of brighter
cricket in the history of the game. Although their methods were unorthodox, they
represented an instinctive outpouring of their enjoyment for the game. It also
reflected their commendable sense of good sportsmanship and wonderful team
spirit. They entered the playing field with enthusiasm, cheered their opponents,
showed joy at their colleagues’ good play, and engendered a reaction from
spectators who often barracked heartily for them, and on occasions carried the
star player shoulder-high from the arena. On the other hand, when their opponents
engaged in unfair tactics, such as occurred at the Wollongong field day and Tarpot
was jostled in a footrace, the Aborigines would not react, but simply show their
displeasure by quietly leaving the arena. In other words, they always played the
game as it should be played and perhaps reminded the English public that there
was something more about cricket than simply winning or losing.
Read more, page 65.
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SECONDARY SOURCE 4, including primary source images:
Website: ‘The First Australian Team’, National Museum of Australia website
(includes original photo of the Aboriginal team; original tour poster of the team; image of the
original ‘boammer’, an Aboriginal war club used in the on-field cultural displays; and a list of
the players’ traditional language and English names)
TABLE 5 (example): What challenges and triumphs did the Aboriginal players
experience to complete the 1868 tour?
Below are some examples to get students started.
CHALLENGES

The three-month sea voyage (fear of the
ocean, sea sickness, unfamiliar food)

TRIUMPHS/ACHIEVEMENTS

Love of the game

Separation from family and home

Great respect from English commentators
and spectators

Potential racism in England

Impressive sporting results on the field

Physically grueling tour schedule from May
to October (47 matches)

Congratulated for demonstrating great
sportsmanship

Exposure to European illnesses (death
of Aboriginal cricketer, ‘King Cole’, from
tuberculosis while on tour)

Demonstrated great athleticism

Seems no payment for their sporting efforts

Attracted strong crowds, especially when
performing tribal displays after, during or
before matches

Other

Other

1867, English, Art work edition: The Aboriginal cricket match on the M.C.C. ground
[Melbourne, 1867 Samuel Calvert Source: Libraries Australia. Held in National
Library of Australia, Trove Collection. (For the Love of the Game, p.32)
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Activity 10: Exploring the Story of the Aboriginal Cricket
Tour of 1868 – through Primary and Secondary Sources
The specific learning outcome for this activity is to investigate and familiarise with the way
historians use primary and secondary sources to find out more about the Aboriginal cricket
tour of 1868, the challenges the players resiliently faced to complete the tour, and the
important legacy of these Aboriginal players.

TASK 1: Collecting Information on the Aboriginal Tour of 1868
Process:
I do:
Teacher models the investigation by asking questions about one of the sources. Provide
explicit teaching about what makes a primary source and what makes a secondary source.
We do together:
In pairs, students research the challenges that the Aboriginal players resiliently faced to
complete the tour. Suggest data headings, such as ‘Travel’, ‘Payment’, ‘Tour Schedule’,
‘Exposure to European Illnesses’, ‘Racism’, ‘Protection Policies in Australia’, etc.
Alert students to read/view sources such as the following:
• SECONDARY SOURCE 1:
		 Book: Cricket Walkabout: Chapter 6: The Voyage to England, 49-52; Chapter 9: Brighter
Cricket, 65-70; Chapter 10: Reflections, 71-78
• SECONDARY SOURCE 2:
		 Report: For the Love of the Game, “A historical perspective”, 30-35, https://ncis.anu.edu.
au/_lib/doc/Cricket_Australia_Report_For_the_love_of_the_game.pdf
• SECONDARY SOURCE 3:
		 includes primary source images: Website: ‘The First Australian Team’, National Museum
of Australia website, http://www.nma.gov.au/collections/collection_interactives/cricketing_
journeys/cricket_html/the_australian_eleven/the_australian_eleven_the_first_australian_
team
You do:
Students work independently or in small groups to collect information about the Aboriginal
cricket tour in 1868. This information can be used in the major assessment piece (see pp.
7-8). Students understand the importance of critically consulting with a range of different
sources and perspectives, including Aboriginal and Torres Strait Islander perspectives.
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TABLE 6 (example): The challenges faced by the Aboriginal cricket team on tour of
England in 1868
Challenges faced

Travel

Source

Primary/secondary

Cricket Walkabout: Secondary source
The Aboriginal
(book)
Cricketers of the
1860s, Chapter
6: The Voyage to
England, 49

Information discovered

Charles Lawrence observed the following
in his memoirs: The players were fearful
of the ocean; The players trusted the ship
captain after they heard him pray to Jesus;
The players amused themselves on the
long journey by drawing birds, trees and all
kinds of animals, playing cards and billiards,
dancing waltzes and polkas, and making
things with wood, such as needles, for the
ladies on board.

Payment

There is doubt over whether the players
were paid in the end

Tour schedule

The three-month tour schedule was gruelling
in terms of physical fitness. Was it the
longest cricket tour to this day?

Exposure to
European illnesses/
health
Protection policies
in Australia
Other

Activity 11:
The Impact of Contact between European Settlers and
Aboriginal and Torres Strait Islander Peoples – Violent Conflict
Teacher note: As this history is a confronting and sensitive area to consider, ensure
that, prior to carrying out this activity, appropriate measures are put in place to foster
a safe learning and discussion environment and to uphold your school values.
It is important for students to investigate and understand the extent of the many violent
conflicts between pastoralists and Aboriginal and Torres Strait Islander peoples throughout
the 1800s as part of Australia’s colonial history. Indeed, the cricket events of 1866 and 1868
were bookended by many massacres of Aboriginal peoples by pastoralists. In 1869, Victoria
became the first colony to establish the Board for the Protection of Aborigines, which saw
complete control of Aboriginal peoples’ lives, from who they could marry to where they could
live, whether they could travel, what work they could do and the forcible removal of Aboriginal
children from their parents.
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This section tables the reported massacres of the Jardwadjali (also known as Jadawadjali)
people, who formed a large part of the Aboriginal cricket teams and occupied the lands
in the upper Wimmera River watershed east to Gariwerd (Grampians) and west to Lake
Bringalbert. These massacres mostly occurred in the 1840s. Aboriginal cricketers including
Johnny Mullagh (traditional name, Unaarimin), Bullocky, (traditional name, Bullchanach),
one of the wicketkeepers on the 1868 tour and Jimmy ‘Mosquito’ Couzens (traditional name,
Grougarrong) were Jardwadjali people.
Tom Wills also experienced personal tragedy. In 1861 his pastoralist father and workers were
killed in Queensland in what is known as the Cullin-la-ringo Massacre. Nineteen settlers died,
making it the largest massacre of white settlers by Aboriginal people in Australian history.
Tom Wills coached the Aboriginal team five years later in the 1866 Boxing Day match.
Students may research the violent contacts and massacres between European colonists and
Aboriginal and Torres Strait Islander peoples recorded in their geographical area using Table
8, Activity 11 (Student Resource p.23).
As your students research this violent period in Australia’s colonial history, encourage them
to see the strengths and resilience and to reflect on the lessons that we have learnt, and
can learn, to shape a better future for our nation. What devastating impacts on Aboriginal
cricketer’s personal, familial and community experiences did the cricketers resiliently face
in order to successfully compete in these 1860s cricket events? Also invite your students to
consider the understanding and forgiveness Tom Wills demonstrated in continuing to coach
cricket despite the personal grief he must have experienced after his father and workers were
killed as part of the resistance efforts by the First Australians.

Relevant Resources
https://en.wikipedia.org/wiki/Jardwadjali#cite_note-12
https://www.border.gov.au/CorporateInformation/Documents/immigration-history.pdf
Darlington, R. 2012, History Alive 9: For the Australian Curriculum, Jacaranda Plus, 135
https://en.wikipedia.org/wiki/Jardwadjali
http://www.dimboolacourier.com.au/news.php?newsid=923
http://theconversation.com/all-indigenous-teams-should-be-seen-on-the-world-stage-18652
https://en.wikipedia.org/wiki/Djab_wurrung
https://en.wikipedia.org/wiki/Dick-a-Dick
https://en.wikipedia.org/wiki/Wergaia
https://en.wikipedia.org/wiki/File:Map_Victoria_Aboriginal_tribes_(colourmap).jpg
http://www.vcaa.vic.edu.au/documents/alcv/dialectsofwesternkulin-westernvictoria.pdf
Gorman, S. (2013) All-Indigenous teams should be seen on the world stage, The Conversation, http://
theconversation.com/all-indigenous-teams-should-be-seen-on-the-world-stage-18652
Mence, V. Gangell, S and Tebb, R. (2015) A History of the Department of Immigration: Managing Migration to
Australia, Commonwealth of Australia. https://www.border.gov.au/CorporateInformation/Documents/immigrationhistory.pdf
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Activity 12: Understanding Protectionism
from Different Perspectives
THINKING TOOL: Extended PCQ
Initially, protectors were apparently appointed to protect Aboriginal and Torres Strait Islander
people from colonialists’ violent actions and provide food and clothing rations. Later, church
missions and Government reserves were set up and Aboriginal people were forcibly moved
onto them. It is important to acknowledge that these policies subjected Aboriginal and Torres
Strait Islander peoples to near-total control and often denied them basic human rights, such
as custody of their children and freedom of movement on and off properties, into neighbouring
towns, across borders, labour and of speaking their traditional languages and cultures.
It is important to analyse these policies from different perspectives and understand the
motivations behind these different perspectives, such as racism, misguided care, financial
incentive or power.
Find your own resources about this protectionist era in addition to the secondary sources
suggested below. Remember to engage with a range of different sources and perspectives,
including Aboriginal and Torres Strait Islander perspectives.
• Invite students to critically consider these sources and complete their own research to
examine the impacts of protectionist legislation adopted in the Australian states; Victoria
in 1869, Western Australia in 1886, Queensland in 1897, New South Wales in 1909,
South Australia and the Northern Territory in 1910-11.
• Then invite your students to organise and analyse their research, using the Extended
PCQ (Pros, Cons, Questions) thinking tool in Table 9. Note: The Pros column does
not imply that the reasons listed were positive or beneficial but rather that from the
perspective of the relevant person/group, they felt or assumed it was or would be
a benefit. Again, students must learn to consider the motivations behind different
perspectives, such as racism, misguided care, financial incentive or power. Note: In the
Questions column, encourage students to consider questions they may like to know more
about, including how these policies impacted on the development of cricket.
• This tool enables students to consider this period in our history from different perspectives.
It also challenges students to ask insightful questions to further their understandings and
reflect upon the lessons that have been learnt, or can be learnt, from this history.

SECONDARY SOURCE 1:

Aboriginal Societies: The Experience of Contact: Changing Policies Towards Aboriginal
People, Note 25.
LINK: http://www.alrc.gov.au/publications/3.%20Aboriginal%20Societies%3A%20The%20
Experience%20of%20Contact/changing-policies-towards-aboriginal

SECONDARY SOURCE 2:

View Episode 2 of the Sharing our Stories film online (37 minutes)
Website: Australians Together, Episode 2, Sharing Our Stories, Overview of eras of
colonisation, protectionism and assimilation
http://australianstogether.org.au/watch

SECONDARY SOURCE 3:

Report: For the Love of the Game: Indigenous cricket in Australia, By Dr Bill Fogarty,
Professor Mick Dodson, AAM and Ms Corinne Walsh
https://ncis.anu.edu.au/_lib/doc/Cricket_Australia_Report_For_the_love_of_the_game.pdf
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Other, e.g. an individual cricket
player of the 1866 and 1868
cricket events

Pastoral land owners

Government workers/politicians

• Felt like they were helping to provide
Indigenous people with safe shelter, food,
water and employment – things that were
compromised by the expansion of settlement

Missionary workers

• Some politicians felt like they were helping
to protect Indigenous people from violent
settlers.

• Enjoyed opportunity to share their faith

• Some Aboriginal people felt the reserves
guaranteed food, water, shelter – things
that were compromised by the expansion
of settlement and the development of large
pastoral stations across great areas of rural
land

PROS

Aboriginal and Torres Strait
Islander peoples

PERSPECTIVES

QUESTIONS

• How did governments enforce these policies?
• What happened if people ran away from
these missions or reserves? How were they
encouraged/forced to return?
• Were these Indigenous people paid for their
work on these reserves and missions?

• Expensive policies to implement (e.g. the
set-up and management of missions and
reserves cost substantial funds)
• Difficult to physically enforce

• What was life like day-to-day on these
missions?

• “Why don’t they want our help?”

• Caused more conflict

• Felt uncomfortable in a new land, new culture

• Homesick/missed their home and families

• Felt resentment from some Indigenous
people who may not have wanted to live on
the missions

• Were Aboriginal cricketers able to save
up money to pay for their travel to cricket
matches?

• How did Aboriginal cricketers get permission
to travel to play in cricket matches?

• How would it feel to be told your people were
“doomed”

• What would it be like to have your life
controlled so strictly? What if you couldn’t
• No control over their own lives, including work
decide who you married, where or how you
and movement
worked, where you travelled to and whether
• Some parents lost custody of their children
your children stayed with you?

• Some mistreated

CONS

Note: When listing any of these Pros and Cons, encourage students to give critical evidence from their research, and consider that there is no single
Aboriginal and/or Torres Strait Islander identity, nor is there one single Aboriginal and Torres Strait Islander perspective.

TABLE 9: How did policies enacted during the protection era impact different peoples’ lives?

Activity 13: Terms about Migration, Industrialisation,
Settlement Extension and the Aboriginal Cricket Tour of 1868
THINKING TOOL: Alpha Ladder
• Refer to the Alpha Ladder template in the Student Resource.
• Invite students to collect terms and definitions throughout the unit. Ensure that your
students have time to record new terms as they arise.
• Students keep these lists in a handy spot in their books as they provide helpful notes
when it’s time for revision.
• Not every letter of the alphabet has to be used, and it is possible to have more than one
entry per letter.

Aboriginal Australian cricketers in England 1868 with C. Lawrence & W. Shepherd as Manager and Captain.
Source: Libraries Australia. Held in National Library of Australia Trove Collection. (For the Love of the Game, p.41)
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TABLE 10: Terms about migration, industrialisation, settlement extension
and the Aboriginal cricket tour of 1868
Letter

A

Name or event

Explanation/elaboration – further detail

Aboriginal and Torres Strait
Islander peoples

According to the Australian Commonwealth’s basic legal definition, an
Aboriginal or Torres Strait Islander person is a person of Aboriginal or
Torres Strait Islander descent, who identifies as Aboriginal and/or Torres
Strait Islander and is accepted as such by the community in which he or
she lives. Beyond this three-part legal definition, however, it is important
to recognise that there is no single ‘Aboriginal’ or ‘Torres Strait Islander’
identity. There is, in reality, great diversity both between and within
distinct Aboriginal and Torres Strait Islander linguistic-cultural groups,
and the experience of what it means or feels like to be an Aboriginal and
Torres Strait Islander Australian can vary deeply at the individual level.
Aboriginality is not dictated by a postal address, a way of life or skin
colour, but connection with community, culture and identity.
When British colonisers arrived in 1788 and claimed the land of Australia
was terra nullius (land belonging to no-one), there were in fact hundreds
of different Aboriginal nations and language groups, and Aboriginal and
Torres Strait Islander peoples had been living and practicing culture in
Australia for over 60,000 years. (Source in part: Reconciliation Australia
website, Let’s Bust Some Myths, https://www.reconciliation.org.au/wpcontent/uploads/2014/11/Lets-Talk...mythbusting-PDF.pdf)

I

Industrialisation

The process of converting to a socioeconomic order in which industry
is dominant. (Brittanica website, https://www.britannica.com/topic/
industrialization)

M

Migration

The term migrant can be understood as “any person who lives
temporarily or permanently in a country where he or she was not born,
and has acquired some significant social ties to this country.”1 However,
this may be a too narrow definition… (UNESCO website, http://www.
unesco.org/new/en/social-and-human-sciences/themes/internationalmigration/glossary/migrant/)

P

Protection policies

In the name of ‘protection’, Aboriginal and Torres Strait Islander people
were made wards of the state and subjected to policies that gave
government the power to determine where Indigenous people could
live, who they could marry, and where they could work. Despite the
perceived benevolent intentions behind these policies, in practice, they
denied Indigenous people control over almost every aspect of their
lives. (Source: australianstogether.org.au)

B
C
D
E
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Activity 14: Geographical Awareness
Working in pairs students collect information using the following information:
• Provide students with a printed version of a map of the diversity of Aboriginal and Torres
Strait Islander linguistic-cultural/geo-cultural groups (see source suggestion below).
Students will need to research the tribal names and areas of some Aboriginal players
involved in the 1868 cricket tour.
• Also provide students with a printed version of the Sacred Ground: Names and Places
document to consider. This document helps students understand the significant
connection Aboriginal and Torres Strait Islander peoples have to Country. It is available
as a PDF for download on the Reconciliation Australia website. See link below.
• In addition, encourage students to identify which cattle and sheep stations are related to
this story. Some of the players worked and lived on stations and were first introduced to
cricket on these properties. Stations of interest include Coranderrk, Mullagh, Pine Hills,
etc. See Source 3.
• SOURCE 1:
		 Consider providing your students with one of these three Aboriginal linguisticcultural maps. Remind your students these maps are rough representations only, but
nonetheless help to give them an idea of the diverse linguistic-cultural/geo-cultural
identities of Aboriginal and Torres Strait Islander people.
		 i. http://aiatsis.gov.au/explore/articles/aiatsis-map-indigenous-australia
		 ii. http://www.abc.net.au/indigenous/map/
		 iii. http://gambay.com.au/map
• SOURCE 2:
		 Sacred Ground: Names and Places, Reconciliation Australia, https://www.reconciliation.
org.au/wp-content/uploads/2015/07/Lets-talk-sacred-ground-names-and-places_F.pdf
• SOURCE 3:
		 Fogarty, B; Dodson, M; Walsh, C., 2015, For the Love of the Game, Indigenous
Cricket report, National Centre for Indigenous Studies, Australian National University,
Canberra, https://ncis.anu.edu.au/_lib/doc/Cricket_Australia_Report_For_the_love_of_
the_game.pdf
By the late 1850s, pastoralists and managers of missions had begun to introduce
the game of cricket to Indigenous people across Australia as either a collegiate
activity to pass time or as a form of activity to encourage the ‘native’ population to
adopt English standards of living or traditions.
For example, Harcourt and Mulvaney mention Thomas Gibson Hamilton of
Bringalbert station as a youthful and athletic man who began teaching Aboriginal
men in his employ how to play cricket. They go on to say that Tom was instrumental
in the coaching of and diffusion of cricket among the Indigenous population. They
also say that Tom was loved ‘like a brother’ by the local Indigenous population (22).
Ashley Mallet concurs (2003:18) noting Hamilton coached players like Bullochy and
encouraged risk-taking with both bat and ball.
(Fogarty, B; Dodson, M; Walsh, C., 2015, For the Love of the Game, Indigenous Cricket
report, National Centre for Indigenous Studies, Australian National University, Canberra)
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Activity 15: Learning Through Personal Stories
and Experiences
• Now that students have investigated the stories tied to the 1868 Aboriginal tour of
England, it is now time to collect information about some of the players involved.
		 For Tom Wills, students are encouraged to consider, and compare, his experiences in
both Australia and Britain.
		 For the Aboriginal players, students are encouraged to focus on these players’
experiences of colonial contact, policies and practices.
		 Note: This task is the basis for their Major Assessment task (Movement of Peoples).
• Invite students to also investigate and celebrate other notable Aboriginal and Torres
Strait Islander cricketers and cricket events in Australia’s more recent sporting history,
such as Eddie Gilbert, Jason Gillespie, Faith Thomas and the Imparja Cup.
• Provide students with a selection of stimuli in order to promote critical thinking.
Encourage students to engage with a range of sources and perspectives, including
Aboriginal and Torres Strait Islander perspectives.
• For more source ideas, see the resources section at the end of this workbook.
TABLE 11: Personal stories and legacies of the Aboriginal players who participated
in the major cricket events of 1866 and 1868 and the coach, Tom Wills
NAME:

DATA:

Role and information discovered

(For each note, identify whether the information
is gathered from a primary or secondary
source and acknowledge that source)

Johnny Mullagh, born
Unaarrimin
(1841-1891)

Aboriginal cricketer from Victoria,
skillful all-rounder
Star player of the 1868 England tour
team
Jardwadiali people

28

Bullocky, born
Bullchanach

One of the wicket keepers on tour

Jimmy ‘Mosquito’
Couzens, born
Grougarrong

Jardwadjali people

Johnny Cuzens, born
Zellanach

Jardwadjali people

Tom Wills
(1835-1880)

Early settler; Cricket coach of 1866 and
1968 Aboriginal teams

King Cole, born
Bripumyarrimin

Proficient fielder. Died of tuberculosis
on the 1868 cricket tour
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Jardwadjali people

Brother of Johnny Cuzens

QUESTIONS:

Generate questions based on information discovered,
which could lead to deeper understanding
(E.g.: • What if…? • Could/should…? • I wonder…?
• It would be interesting to know…)

I wonder why Mullagh played cricket? For the love of
the game? For payment? Did he have any brothers or
sisters? Besides the cricket matches, what were some
of the other impacts of European settlement on Mullagh
and his family?
It would be interesting to know how Mullagh was able
to go on to play cricket upon his return from England,
while other players were prevented from doing so due to
protection policies

Activity 16: Reflecting on the Legacy of the 1868 Tour
on Present-Day Cricket
THINKING TOOL: Think:Pair:Share
• Students consider the task: Analyse how the 1868 tour has played a positive role in
shaping present-day cricket.
• Students will view the Cricket Australia video (referenced below) to analyse the legacy
of the Aboriginal players who completed the 1868 tour and modern-day cricketers on the
development of Indigenous cricket in Australia.
• Students may also consider other sources you provide, such as the Source 2 document
on Inspiring Australians and the Source 3 case study suggestion about the Johnny
Mullagh Cup in 2014, noted below.
• After reading and viewing the sources below, students consider (Think) the task question
on their own for 60 seconds while making a few dot points.
• Students then form pairs (Pair) and take it in turns to share their information (30-60
seconds).
• You then invite the students to share some of their key response points, which you write
on the board (Share).
• A discussion can now take place about the shared responses.

SOURCE 1:

“Indigenous Cricket on the Rise”, Video by Cricket Australia
https://www.youtube.com/watch?v=WKwZFeZIOzQ

SOURCE 2:

Inspiring Australians, Reconciliation Australia website https://www.reconciliation.org.au/wpcontent/uploads/2014/02/Lets-talk-Inspiring-Australians.pdf

SOURCE 3:

Fogarty, B; Dodson, M; Walsh, C., 2015, For the Love of the Game, Indigenous Cricket
report, National Centre for Indigenous Studies, Australian National University, Canberra.
“Case study: Johnny Mullagh Cup – Harrow, Victoria, 5-6 March 2014“, 37-39.
https://ncis.anu.edu.au/_lib/doc/Cricket_Australia_Report_For_the_love_of_the_game.pdf

Queensland celebrate during the 2017 National Indigenous Cricket Championships
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Case Study: Johnny Mullagh Cup – Harrow, Victoria, 5-6 March 2014
Harrow is a sleepy town in western Victoria nestled in the foothills of the Grampians National Park (also
Gariwerd), the tail end of the Great Dividing Range, with a population of about 300 people and a dozen or so
dogs on a good day. There is a pub, a Post Office, and a scattering of agri- and other businesses surrounded
by bush. There is nothing particularly outstanding about the place either man-made or naturally occurring; it
does, however, have a movie set feeling about it with its old buildings, farm machinery of yesteryear scattered
about here and there and the prevalence of odd colourful characters from a bygone time always willing to have
a yarn.
Harrow ought to be more than this and in some ways it is. Smack bang in the middle of town is the Johnny
Mullagh Discovery Centre, a tribute to cricket and in particular the Aboriginal cricket team of 1868 which
toured England. The Centre is a wonderful tribute by the townsfolk to the team. Johnny Mullagh was a part
of that team and more. He was and is a local hero. This is a tiny town’s shrine to a team that honoured them,
the district, the colony of Victoria and the country. Harrow has certainly not forgotten those men. The Centre
is a daily reminder of what they did and inside there is a plethora of items and stories remembering their
magnificent feats. Harrow truly is the home of Indigenous cricket in Australia. This is its birthplace. This was
the first team in any sport to leave our shores and play internationally.
We went to the match in March 2014 with high expectations. It was my first visit and I was keen to witness a
well-organised, well supported key event on the Victorian cricket calendar – the annual celebration of the first
Australian eleven to tour overseas. My personal expectations were certainly not met. The match does not get
the support it should. It could and should be so much more.
The Mullagh Championships are proudly presented by the Harrow Bush Billycart Association Inc. It is largely
supported by local businesses and some people from neighbouring towns.
There is one road through town and it is closed off up the hill end and the barrier is the entrance to the billycart
races and to the oval where the cricket match is played. The road serves as the race track for the billycarts.
These billycarts are not your old wooden box, pram wheels, bits of timber and wire contraptions. These are
‘state of the art’ machines, with steering wheels, brakes and things and they hurtle down the hill at 60+ kph.
They are truly death defying.
Then we go to the oval, it is picturesque in an idyllic setting, an AFL-sized footy and cricket oval surrounded
by huge shady gum trees clinging to the bank of the creek. Locals say in wet winters the ground goes under
water and is suitable only for ducks. This is the space for other events including the cricket match which in
some respects seems an afterthought; there is also an ironman completion, cricket ball throwing and footraces
for the kids and a sheep shearing competition. Visitors can also take in the Australian Champion Whip
Cracking demonstrations. All this can be topped off with food and drink or a beer at the bar; you can even
head to the dunk machine – whatever that is!
The cricket match is meant to commence at 10.30 am but we are running late, someone has had car problems
and a few players are yet to arrive at the ground. Waiting for the game to start, we take the opportunity to
inspect the ‘pitch’. We walk across the tufted and pocked turf to the centre of the ground and there is no pitch.
There is a concrete slab running from stumps to stumps and it is covered by matting pinned down here and
there. We note the matting is split in two and overlapped in about the middle of the pitch but slightly ‘favouring’
one end. It also has a nasty hole, just short of a length. You would not appreciate a ‘mid-tracker’ if you were on
strike; the ball could go anywhere – and it did! We are told later that the mat is over 20 years old and nobody
can remember precisely when it became a ‘two piecer’. There is no money, apparently, to replace it.
Eventually, the match gets underway, and – in spite of the state of the facility – some good cricket is played.
We chat with some old blokes during the game under one of those shady gum trees and they grumble about
the lack of support for the Indigenous game generally, both locally and regionally, and they express particular
frustration at the lack of support for the Mullagh Cup. They fear for the survival of the game into 2015. The
ground needs fixing, the game needs support and volunteering alone will just not do it.
The match goes on. Both teams are undermanned (the District Finals are on in Melbourne) and underequipped, but they battle on, sharing what they must. The local side wins the day against the ‘Mullaghs’, the
Aboriginal side, by a few wickets. But I get the impression that it has never really been about winning. The
Cup is presented and the home of Indigenous cricket has survived another challenging year. As we leave
Harrow and make a dash to get to Tullamarine to catch our flight, I wonder what Johnny Mullagh and his
mates of the 1868 side would think. I also ponder what the AFL would do with such a gem, were it to find
the home of Indigenous football with a commemorative match with its roots 150 years old. I think it would be
made a living shrine.
By Professor Mick Dodson
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Activity 17: In-depth Reflection on the Material
Gathered Throughout this Unit
THINKING TOOL: T-Chart
• Students repeat the T-Chart about challenges and triumphs from the introductory activity
on page 19 of the Student Resource.
• This time, ask students to analyse and reflect on what they now understand and know
about the Aboriginal cricket tour of 1868 within the context of this period in history.
• Also invite students to put this analysis into a present-day context in terms of
examining Australian society and our attitudes and actions in terms of making a nation.
Hopefully your students will find greater and more substantial awareness of how
people, such as Australia’s Aboriginal and Torres Strait Islander peoples, are capable of
achieving great heights in the face of adversity and, in doing so, have contributed to the
making of a nation.

‘Walkabout Wickets’ by Fiona Clark, the commemorative art work to recognise the 150th
anniversary of the 1866 Boxing Day match. Fiona Clark is the great, great grand-daughter of James
‘Mosquito’ Couzens who was part of the Aboriginal X1 in the 1866 Boxing Day match. (http://www.
cricket.com.au/news/aboriginal-xi-mcc-boxing-day-mcg-1866-tom-wills-johnny-mullagh-artworkanniversary/2016-10-20)
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Suggested Resources
Australian Government Law Reform Commission website, Aboriginal Societies: The
Experience of Contact: Changing Policies Towards Aboriginal People, Note 25, website
link: http://www.alrc.gov.au/publications/3.%20Aboriginal%20Societies%3A%20The%20
Experience%20of%20Contact/changing-policies-towards-aboriginal
Australians Together website, various resources, http://australianstogether.org.au
Australians Together, Sharing Our Stories, Episode 2, Film (37 minutes), Overview of eras of
colonisation, protectionism and assimilation
http://australianstogether.org.au/watch
Colman, M. and Edwards, K. (2002) Eddie Gilbert: The True Story of an Aboriginal Cricketing
Legend. ABC Books. http://trove.nla.gov.au/work/17649787?q&versionId=45874895
Cricket Australia (2014), Indigenous Cricket on the Rise (film, 5 mins)
https://www.youtube.com/watch?v=WKwZFeZIOzQ
Cricket Australia website, various resource. www.cricket.com.au
Darlington, R., Smithies, G. and Wood, A. (2012) History Alive 9: For the Australian
Curriculum, Jacaranda Plus.
Fogarty, B., Dodson, M., and Walsh, C. (2015), For the Love of the Game: Indigenous cricket
in Australia, National Centre for Indigenous Studies, Australian National University, Canberra
https://ncis.anu.edu.au/_lib/doc/Cricket_Australia_Report_For_the_love_of_the_game.pdf
Georgakis, S. and Russell, K. (2011), Youth Sport in Australia, Sydney University Press
(ISBN: 9781920899646)
Mallet, A. (2003), The Black Lords of Summer: The story of the 1868 Aboriginal tour of
England and beyond. St. Lucia, Queensland Australia.
Mulvaney, D.J. and Harcourt, R. (2005) Cricket Walkabout: The Aboriginal cricketers of
the 1860s. Blackburn South, Vic.: Golden Point Press. National Library of Australia, Trove
Collection. http://trove.nla.gov.au/
National Museum of Australia website, Aboriginal Cricket Team,
http://www.nma.gov.au/online_features/defining_moments/featured/aboriginal_cricket_team
Pascoe, B. (2014), Dark Emu, Black Seeds: agriculture or accident? Magabala Books
Aboriginal Corporation, Western Australia.
Perkins R. (Writer, producer, director), First Australians. The untold story of Australia.
SBS DVDs (includes study guides by Robert Lewis and Libby Tudball, Episodes 1 and 2,
www.theeducationshop.com.au)
Reconciliation Australia website, various resources
https://www.reconciliation.org.au
Reconciliation Australia, Let’s Bust Some Myths fact sheet
https://www.reconciliation.org.au/wp-content/uploads/2014/11/Lets-Talk...mythbusting-PDF.pdf
Reconciliation Australia, Let’s Talk: Sacred Ground: Names and Places fact sheet
https://www.reconciliation.org.au/wp-content/uploads/2015/07/Lets-talk-sacred-groundnames-and-places_F.pdf
Smith, Martin (2016), Aboriginal XI v MCC remembered 150 years on, cricket.com.au
http://www.cricket.com.au/news/feature/boxing-day-test-centenary-australia-pakistan-mcgmcc-aboriginal-xi/2016-12-25
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GET YOUR STUDENTS
INVOLVED IN PLAYING CRICKET,
THERE IS SOMETHING FOR
EVERYONE OF ALL ABILITIES.

Why not get your students
involved in more Cricket Fun!
Become your school’s Ambassador and:
✱ Be the contact person for cricket in your school
✱ Assist in arranging opportunities for your school
to be involved in clinics and competitions
✱ Distribute information about upcoming
cricket programs

Visit community.cricket.com.au/schools to register now!

COMMUNITY.CRICKET.COM.AU/CRICKETSMART

